
 

1 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Ipsley C of E Middle School  

Number of pupils in school  640 

Proportion (%) of pupil premium eligible pupils 33% (211 pupils) 

Academic year/years that our current pupil premium strategy plan 
covers (3 year plans are recommended) 

2024/2025 to  
2027/2028 

Date this statement was published December 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Angela Saul 
Principal 

Pupil premium lead Jemima Hills 
Vice Principal 

Governor / Trustee lead Matt Setchell, Chair of 
governors 
Gary Tomlinson, DVPP 
Governor 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£270,305 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£270,305 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Ipsley C of E Middle School we believe all pupils within our community, irrespective of their 
background or the challenges they face, should have the opportunity to make excellent progress and 
flourish, through developing themselves as ambitious, courageous, and kind learners. 

Our pupil premium strategy is carefully created and rooted in the context of the community that we 
serve. We aim to remove any barriers to pupils achieving their full potential through promoting strong 
outcomes for all disadvantaged pupils. We believe our relentless focus on addressing disadvantaged 
gaps through our ambitious and inclusive curriculum, should enable all pupils to live happy and fulfilled 
lives. Vulnerable pupils, such as those with SEND or access to social care support, will also be 
considered within our strategy, regardless of their disadvantaged status.  

Our pupil premium strategy aims to significantly reduce any disparities between disadvantaged and 
non- disadvantaged pupils across all year groups: socially, academically, and with opportunities for 
enrichment. In particular, based on our deep knowledge of the community which we serve, we aim to 
address potentially pre-existing or widening gaps in a sensitive and appropriate manner through 
focusing on providing an inclusive learning environment. 

High quality teaching – developing knowledge and skills - is at the core of everything we do and is 
proven to have the greatest impact on closing the disadvantage attainment gap, whilst at the same 
time benefitting the non-disadvantaged pupils in our school. Through adopting the tiered approach 
recommended by the EEF and employing a range of strategies, we aim to remove barriers to learning 
and support pupils to succeed academically. In addition to this, our strategy considers targeted support 
for specific individuals or cohorts who we have identified as falling behind, either as a result of 
academic barriers to learning, or social, emotional health issues. Through our wider strategies, we aim 
to address broader learning behaviour barriers, such as issues of resilience and motivation, in particular 
in relation to pupils’ attitudes towards school and their attendance.   

Our approach is responsive to common challenges and analysis of whole school data, as well as 
individual needs. It is driven by robust diagnostic assessment, not assumptions about the impact of 
disadvantage. We adopt a whole school approach to inclusion – supporting all children at a 
disadvantage, as opposed to just those identified from external sources. We operate an inclusive ethos 
within which all staff are responsible for disadvantaged outcomes and supporting this whole school 
priority. 

 
Challenges  
This details the key challenges to achievement that we have identified among our disadvantaged pupils.  
 
Challenge 
number  

Detail of challenge   

1  Data and monitoring reveal that disadvantaged pupils often have lower levels of reading 
comprehension than their peers. NGRT reading ages demonstrate a disparity between 
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disadvantaged and non-disadvantaged pupils. This extends to end of key stage out-
comes, where there is a gap between disadvantaged and non-disadvantaged pupil at-
tainment across most subjects.  

2  Data and monitoring reveal a disparity between disadvantaged and non-disadvantaged 
pupil outcomes in maths.  In 2024-25, externally set and standardised tests at KS2, 
demonstrated a gap between pupil premium pupils and non pupil premium outcomes in 
maths. 

3  Observations, discussions and PASS survey data reveal disadvantaged pupils’ behaviour 
aand attitudes to learning can sometimes negatively impact their academic outcomes. 
Data and observations also suggest that disadvantaged pupils’ social and emotional de-
velopment is sometimes behind that of their non-disadvantaged peers.    

4  Evidence suggests that a full and varied enrichment curriculum as well as opportunities 
for student leadership and experiences outside of the classroom, has a disproportion-
ately positive effect on those pupils from disadvantaged backgrounds. Data from 2024-
25 suggests pupil premium pupils could benefit from more targeted enrichment oppor-
tunities.  

5  Our attendance data last year indicates that attendance among disadvantaged pupils 
was 4% lower than their non-disadvantaged pupils. The number of PA pupil premium 
pupils was over double the number of non-pupil premium PA pupils in 2024/2025. Our 
assessments and observations indicate that absenteeism is negatively impacting disad-
vantaged pupils’ progress.  

 
 
Intended outcomes   
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved.  
 
 
Intended outcome  Success criteria  
Improved reading comprehen-
sion among disadvantaged pupils 
across KS2 and KS3.  

Reading comprehension tests at KS2 demonstrate improved compre-
hension skills among disadvantaged pupils whose attainment is broadly 
in line with their non-disadvantaged peers. Reading age data (NGRT) 
demonstrates increased proportion of disadvantaged pupils reading at 
expected age by the end of the year. English outcomes of disadvan-
taged pupils at KS3 are broadly in line with their non -disadvantaged 
peers.  

Improved maths outcomes among 
disadvantaged pupils across KS2 
and KS3.  

Maths outcomes in KS2 SATs demonstrate improved maths skills 
among disadvantaged pupils, whose attainment is broadly in line with 
their non-disadvantaged peers. Y8 exit data demonstrates disadvan-
taged pupils’ maths outcomes are broadly in line with their peers.   

Improved learning behaviours 
and attitudes of all pupils, espe-
cially disadvantaged.  

Behaviour data and PASS survey results demonstrate improved learning 
behaviours and attitudes of disadvantaged pupils.   

To achieve and sustain improved 
personal development and cul-
tural capital for all pupils, includ-
ing those who are disadvan-
taged. 

 A significant increase in the offering and the participation in enrich-
ment activities, particularly among disadvantaged pupils is seen across 
the school. Data is tracked and disadvantaged students are targeted 
strategically. 

To achieve and sustain improved 
attendance for all pupils, particu-
larly our disadvantaged pupils.  

Sustained high attendance of all pupils at least 94% and the attendance 
gap between disadvantaged and non-disadvantaged pupils to be max 
2.5%, decreasing from 4% in academic year 2024-25. Whole school PA to 
be less than 15% with less than a 12% gap between disadvantaged and 
non-disadvantaged pupils.  
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £135,305.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Teaching and learning 
focus on evidence-based 
strategies to support 
quality first teaching.   

Ipsley’s ‘Five Basics’ which 
is designed through the 
lens of a disadvantaged 
pupil and how they best 
learn. 

1. Positive classroom 
culture 

2. Access prior 
knowledge 

3. Frequent checking 
for understanding 

4. Making 
adaptations and 
alterations 

5. Purposeful 
classroom 
conversations 

“Supporting the Attainment of Disadvantaged Pupils” 
(DFE, 2015) suggests high quality teaching as a key aspect 
of successful schools. 

This is further supported by the EEF toolkit (2021) which 
claims significant improvement in learning e.g. Interleaving 
and questioning (EEF + 7 months)  Assessment for 
learning/feedback (EEF +6 months) 

Education endowment fund: Good teaching is the most 
important lever schools have to improve outcomes for 
disadvantaged pupils. Using the Pupil Premium to 
improve teaching quality benefits all students and has a 
particularly positive effect on children eligible for the 
Pupil Premium. 

1,2 

CPD to continually develop 
all teachers’ subject 
knowledge and expertise 
to support the effective 
delivery of a high quality, 
knowledge rich curriculum. 

CPD to include: 

1. Know your pupils as 
learners: knowing and 
engaging with pupil data to 
drive progress 
2. High expectations: 
quality of 
work and PRIDE in 
presentation.  

Education endowment fund: Research and literature says 
that in order to effectively support PP and disadvantaged 
students; all staff should receive effective training in order 
to enable them to identify and support the needs. This 
should be regularly updated and reinforced by coaching. 

Pupils from disadvantaged backgrounds experienced 
higher levels of loss than their non disadvantaged peers 
(1 month more learning loss in reading and 0.5 months 
more in mathematics compared to their non 
disadvantaged peers). The effect on disadvantaged pupils 
is equivalent to undoing a third of the progress made in 
the last decade on closing the gap. 
Reading comprehension, vocabulary and other literacy 
skills are heavily linked with attainment in all subjects: 
word-gap (Oxford University Press) 
 

1,2,3 
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3. Adaptive teaching: 
frequent 
checking for understanding 
4. Reading comprehension 
and reading fluency 
5. Questioning  
 

Feedback | EEF 

Robust data analysis and 
action planning through 
whole school RAP process.  

Data is used by all staff to 
profile classes and inform 
planning and interventions. 

• Purchase of standardised 
diagnostic assessments 
(NGRT, PiXL, GL 
Assessment and PASS) 

 • All staff trained to 
analyse data following data 
drops to profile classes. 
Trends identified and data 
informs planning. 
Disadvantaged pupils are a 
whole school focus.  

• Middle leaders and SEND 
team use data to identify 
students for intervention 
outside of the classroom 

The Effective use of data for improvement in education 1,2 

Significant CPD and quality 
assurance of high-quality 
feedback 

Regular and systematic 
checking for understanding 
in the classroom and 
through teacher 
assessments. 

Teachers circulate and 
provide verbal feedback. 
Regular progress feedback 
in exercise books and in-
depth feedback for 
assessment pieces of work. 

 New feedback and 
marking policy launched. 

EEF: There is evidence to suggest that feedback involving 
metacognitive and self-regulatory approaches may have 
a greater impact on disadvantaged pupils and lower prior 
attainers than other pupils. Pupils require clear and 
actionable feedback to employ metacognitive strategies as 
they learn, as this information informs their understanding 
of their specific strengths and areas for improvement, 
thereby indicating which learning strategies have been 
effective for them in previously completed work. 

1,2,3 
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 CPD to support 
implementation 
 Quality assurance 
through book scrutiny and 
pupil voice 

High-quality QA practices 
implemented including SLT, 
ADLS and SIP where 
appropriate to provide 
developmental feedback, 
identify training needs and 
to share best practice. 

 

Half termly focus weeks 

DFE guidance on Teacher Standards states that ‘Systems of 
appraisal and monitoring of teaching are necessary and 
can help to determine starting points for professional 
development’.  

Collected teacher efficacy is highlighted by Hattie (2016) as 
the most effective influence on student achievement 
(+1.57) and therefore supports strategy of sharing good 
practice. 

1,2,3 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £ 67,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Reading Strategy 
Implementation including:  

Robust reading interventions 
specifically targeted at 
underperforming groups of 
children identified in  Raising 
Attainment/Progress 
meetings.  

 

 

 

 

 

EEF Toolkit Reading Comprehension Strategies: 
“Supporting struggling readers is likely to require 
a coordinated effort across the curriculum and 
a combination of approaches that include phonics, 
reading comprehension and oral language approaches. 
No particular strategy should be seen as a panacea, and 
careful diagnosis of the reasons why an individual pupil 
is struggling should guide the choice of intervention 
strategies.” 

Four strategies to engage boys in literacy and close the 
gender gap - Oxford Education Blog (oup.com) 

Encouraging boys to read | Oxford Owl 

Daniel Sobel ‘The Inclusive Classroom’ 2021. Pre 
learning and over-learning are effective interventions 
enabling pupils to engage effectively in the classroom. 
Pre learning ensures the lesson becomes a period of 
overlearning. See Nature Neuroscience paper (Shibata 

1,3 
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et al. 2017) which shows that even brief periods of 
over-learning lead to improved performance. 

Responsive English 
interventions at KS2 for 
targeted DVPP pupils. 

Education Endowment Foundation (2019). The EEF 
Guide to the Pupil Premium. Available at: 

https://educationendowmentfoundation.org.uk/eviden
ce-summaries/pupil-premiumguide 

Sobel, D. (2018). Narrowing the Attainment Gap: A 
Handbook for Schools (London:Bloomsbury). 

1 

Increased access to books and 
reading materials for 
disadvantaged pupils 

KS2 classroom libraries 
SATS revision guides 
Book Buzz – fictional text 
SORA 
 

http://teacher.scholastic.com/products/face/pdf/resear
ch-compendium/access-to-books.pdf 

 

1,2,3 

Effective use of additional 
software to target 
disadvantaged pupils: 
mymaths, Times tables 
rockstars and lexia 

EEF_Project_Report_AcceleratedReader_1 1,2,3 

 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 67,500 

Activity Evidence that supports this approach Challe
nge 
numbe
r(s) 
addres
sed 

Increased capacity of non 
teaching pastoral team in-
cluding BWL (Behaviour and 
Wellbeing Leaders) and 
Heads of Year to support 
the wellbeing and mental 
health of disadvantaged pu-
pils through:  
 
Mentoring / interventions  
Rewards 
behaviour management  
 
 
Regular analysis of B&A data 
to identify specific barrier to 

EEF Toolkit (2021) reports that mentoring has a +2 months 
academic benefit to students Effect sizes reported by 
Hattie (2016) show that behavioural intervention 
programmes have an effect size of +0.62 and specific 
interventions linked to needs has an effect size of +0.77. 

 
Improving mental health raises self-esteem, self-confidence 
and leads to improved attendance and outcomes for 
learners. 
 
The current statistics around mental health show that 1 in 4 
people in the UK will experience a mental health problem 
each year (mind.org). 

3,5 
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attendance and behaviour 
patterns. 
 
Parental engagement - com-
munity café  
Signposting for mental 
health support  
Family and adult learning 
sessions provided  

There is extensive evidence associating childhood social 
and emotional skills with improved outcomes at school and 
in later life (e.g., improved academic performance, 
attitudes, behaviour and relationships with peers): 
EEF_Social_and_Emotional_Learning.pdf 
(educationendowmentfoundation.org.uk) 
https://educationendowmentfoundation.org.uk/ 
education-evidence/teaching-learning-toolkit/parental-
engagement  

3,4,5 

Equitable access to cultural 
school experiences linked 
to the curriculum – 
subsided for disadvantaged 
pupils 
 
STEM 
Residentials 
Trips / visits 
 
External speakers 
Religious/cultural 
 
Implementation of 
Enrichment programme 
and Trust tracking system.  
Leader of enrichment and 
experiences .. 
Regular monitoring to 
ensure that disadvantaged 
students are having a 
disproportionate offer of 
enrichment activities. 

Edkins, L. (2019). ‘How to “poverty proof” your school’, TES 
(25 October). Available at: 
https://www.tes.com/magazine/article/how-poverty-proof-
your-school. 
‘to help the word poor become richer and, with it, to 
diminish the difference between the attainment of 
disadvantaged pupils and their non-disadvantaged peers 
ensure disadvantaged pupils have equal access to a 
knowledge-rich diet and provide cultural experiences in 
addition to, not in place of, the school curriculum’ Sutton 
Trust 

4 

Use of the PASS survey to 
identify targeted support 

Research shows that disadvantaged students have been 
worst affected by partial school closures. (EEF) 
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Bespoke externally 
facilitated CPD on specific 
barriers to learning. 

Education endowment fund: Research and literature says 
that in order to effectively support PP and disadvantaged 
students; all staff should receive effective training in order to 
enable them to identify and support the needs. This should 
be regularly updated and reinforced by coaching. 

 

1,2,3,5 

Breakfast club and 
promoting healthy lifestyles 
through food provision for 

The Institute of Fiscal Studies found that pupil attainment 
rose when children were provided with a breakfast. 
“Children who come to school hungry are less attentive, 

3,5 
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pupils who do not meet the 
threshold for breakfast club 

more disruptive and less likely to understand and 
remember the day’s lessons.” 
https://www.ifs.org.uk/publications /8714 - IFS Research 
into effects of breakfast club 

Uniform. Purchase a bank 
of new uniform items in a 
wide range of sizes for loan 
or donation to families as 
needed. 

“There is some evidence that in areas of very high poverty 
free school uniforms improve attendance; however this does 
not appear to be true in all areas.” - EEF toolkit. This 
approach will therefore need to be closely monitored. 
https://assets.publishing.service.gov.uk/government/upload
s/system/uploads/attachment_data/file/473974/DFE-
RR411_Supporting_the_attainment_of_disadvantaged_pupil
s.pdf 

3,5 

Externally facilitated 
programmes to build 
confidence and aspirations:  
Be You 

Y8 Humanutopia 
Up Football Academy 
 
Social and emotional 
learning interventions 
Crush 
WEST 
Internal: SOCCSS and social 
autopsy 
5 point scale and emotional 
coaching 
MELO 
YMCA mentor 

EEF:  
Evidence suggests that children from disadvantaged 
backgrounds have, on average, weaker SEL skills at all ages 
than their more affluent peers. These skills are likely to 
influence a range of outcomes for pupils: lower SEL skills 
are linked with poorer mental health and lower academic 
attainment. 
 
SEL interventions in education are shown to improve SEL 
skills and are therefore likely to support disadvantaged 
pupils to understand and engage in healthy relationships 
with peers and emotional self-regulation, both of which 
may subsequently increase academic attainment. 
 

 

3,5 

Educational Mental Health 
Practitioner in post one day 
a week to offer targeted 
support to individuals and 
their families. 
WEST 

EEF Improving Social and Emotional Learning in Primary 
Schools Guidance Report: 
“In most cases, schools do not need external or specialist 
staff to deliver SEL activities to children. In fact, effects on 
academic performance are generally larger when 
teachers—as opposed to external practitioners, 
researchers or community members— implement SEL 
programmes. This may be because there is more 
opportunity for practice to become embedded over time. A 
partial exception to this may be more targeted forms of 
support, where specialist input is likely to be more 
beneficial.” 

3,5 

Enhanced use of systems to 
increase communication 
between home and school 
and improve parental 
engagement of 
disadvantaged pupils' 
parents/carers. 

EEF Two recent meta-analyses from the USA suggested that 
increasing parental engagement in primary and secondary 
schools had on average two to three months’ positive 
impact. There is some evidence that supporting parents 
with their first child will have benefits for siblings 

 

1,2,3,4
,5 



 

10 

 

Edulink  and BWL team 

Embed Christian values to 
define and target specific 
skills such as resilience and 
empathy. 

EEF Improving Behaviour in Schools 

https://educationendowmentfoundation.org.uk/public/files/
Publications/Behaviour/EEF_Improving_behaviour_in_schoo
ls_Report.pdf 

https://assets.publishing.service.gov.uk/government/upload
s/system/uploads/attachment_data/file/602487/Tom_Benn
ett_Independent_Review_of_Behaviour_in_Schools.pdf 

3 

Subsidised 
instrument/singing lessons 
/ clubs / sports  

EEF toolkit strands – sports participation, arts participation, 
outdoor adventure learning 

4 

Parental engagement 
Strategy 

SATS parent workshops 

Community Cafe 

Progress / aspiration 
evenings x2 for all year 
groups 

Celebrations and festivals 
across the year 

Newsletters / edulink  

  

Embed enhanced 
attendance strategy 
including earlier thresholds 
for disadvantaged pupils, 
increased accountability of 
all stakeholders and 
significantly enhanced 
communication with 
families to promote 
attendance culture.  

 

Increased capacity through 
BWL attendance position. 

Involvement of parents has shown to have a 3 month 
potential gain according to EEF. NfER briefing for school 
leaders identifies addressing attendance as a key issue. We 
cannot improve pupil attainment if they are not attending 
school. The gap between PP and Non PP attendance rates is 
narrowing but has not yet closed. EEF toolkit strands – 
parental engagement. NfER research. 
 
Use of Wayne Harris CPD to drive attendance strategies. 
 

Research has found that poor attendance is linked to poor 
academic attainment across all stages (Balfanz & Byrnes, 
2012; London et al., 2016) as well as anti-social 
characteristics, delinquent activity and negative behavioural 
outcomes (Gottfried, 2014; Baker, Sigmon, & Nugent, 2001). 
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/
Attendance-REA-protocol-21092021.pdf 

5 

 
Total budgeted cost: £ 270,305 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.  

Aim Outcome  

Improved reading comprehension among disad-
vantaged pupils across KS2 and KS3. 

KS2 PP expected standard was 47% and higher standard 
was 14%. 
 
KS3 PP English exit data – 43% Secure or above.  

Improved maths outcomes among disadvantaged 
pupils across KS2 and KS3.. 

KS2 PP expected standard was 49% and higher standard 
was 16%. 
 
KS3 PP Maths exit data – 53% Secure or above.  
 

Improved oracy skills among disadvantaged pu-
pils. Increased vocabulary acquisition and ability 
to articulate in written work. 

Ofsted 2024: “Pupils use the key skills of oracy, literacy and 
numeracy in all their subjects.” 
“(Ipsley) uses the additional funding it receives for disad-
vantaged pupils well.” 
NGRT data suggests that over time the PP gap is reduced in 
terms of reading ages with Y8 having the smallest SAS gap 
of 3 in 2024-25. 

Improved learning behaviours and attitudes of all 
pupils, especially disadvantaged.   

Significant focus on Teaching and Learning practices and 
continued embedding of our Relentless Routines, sup-
ported improved learning behaviours and attitudes. Pupil 
voice revealed that the whole school PRIDE incentive linked 
to rewards, had a positive impact on pupils’ learning be-
haviours and attitudes. 
PP pupils made up 49% of suspensions issued. (28 out of 57 
pupils issued suspensions). 

To achieve and sustain improved attendance for 
all pupils, particularly our disadvantaged pupils. 

Overall whole school attendance ended the year at 93.37% 
(almost 3% above national). Pupil premium attendance fin-
ished at 90.84% with a 2.53% gap between non disadvan-
taged and disadvantaged pupils.  
Persistent absence for disadvantaged pupils was 26.29%, 
which although an increase from the previous year, re-
mained below national figures. We have identified SEND K 
as being a focus area for this year in terms of disadvan-
taged persistent absence.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. 
This will help the Department for Education identify which ones are popular in England 

Programme Provider 

GL Assessments  

Lexia  
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

 

What was the impact of that spending on service 
pupil premium eligible pupils? 
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Further information (optional) 

 

 


